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Presenter
Presentation Notes
My name is Kacie Wittke and I am the LEND fellow from speech-language pathology.  

Before I start, I would like thank Mary Beth and Tierney for their support on my project, as well as the discipline coordinators  for their help with distributing my survey.

My LEND project was a survey of faculty and graduate students on the inclusion of interdisciplinary training here at the University of Connecticut.  I will preface by telling you that due to delayed IRB approval, I am still in the data collection phase of my student.  My presentation will cover a review of the literature that supports my project, discuss the methodology, hypothesis, and end with a discussion of the trends noted thus far in my data collection.


Interdisciplinary practice

“Interdisciplinary practice involves the interaction and
collaboration of professionals from more than one
discipline with the goal of improving the quality of
assessment and treatment for people with disabilities”

(AUCD, 2007)

Interdisciplinary practice should also be family-
centered
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 According to the Association for University Centers on Disibility , interdisciplinary practice describes the service delivery model when professionals from more than one discipline interact and collaborate to improve the quality of assessment and treatment.  In other words, professionals from different disciplines share their knowledge in order to better serve their clients.

 In addition, as we learn in the LEND program, interdisciplinary practice should also be family-centered, involving family in the collaborative decision making process.   

 Current research suggests that interdisciplinary models are an important part of efficacious and efficient service delivery (Rapport, McWilliam, & Smith, 2004; McWilliam, 2005)

- Unfortunately, the majority of service delivery in the United States falls under a multidisciplinary approach, which occurs when professionals provide intervention in isolation from other disciplines, making communication limited or absent.


[nterdisciplinary training

Interdisciplinary training refers to an integrated

education program that invo!
contributions of the knowled

ves the “interdependent
ge, skills, attitudes,

values, and methods of collaborating disciplines.”

Teaches students their role amongst other disciplines

(AUCD, 2001)
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 Some have suggested that one reason interdisciplinary practice is not realized is that it is absent from most graduate training programs (Lillas & Turnbull)

 This makes it difficult to students to know their role in relation to other disciplines 


Why interdisciplinary practice?

Communication and collaboration among
professionals to make treatment more efficient and
effective

Intervention for people with developmental
disabilities

Reduce burden on families to manage and understand
care

(Bruder, 1996)
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 So why is interdisciplinary practice important?  By encouraging professionals to communicate and collaborate, intervention has the potential to be more efficient and effective when professionals have shared goals and treatment doesn’t occur in isolation from other developmental disabilities.  

 This is particularly important for intervention for children with developmental disabilities, who typically require services from multiple providers.  

 Interdisciplinary practice also benefits families.  Given that parents receive a lot of information from many different sources, parents may struggle to synthesize information across areas of development.  Improved communication between professionals can make this experience less stressful by reducing the burden on families to manage and understand care.   


Why not interdisciplinary practice?

Typically not incorporated in school training curricula
Fragmented service delivery system

Discipline-specific theoretical formulations about
diagnoses and interventions

Multidisciplinary Interdisciplinary

Each professional completesan ~ Formal communication between
independent evaluation of the professionals, usually by a case
client. manager.

Separate set of recommendations Coordinated recommendations
reported to family, services reported to family, services
provided in isolation. provided collaboratively.
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- But why is interdisciplinary practice not realized?  As I already said, it is typically not incorporated in graduate training curricula.  Given that the model adopted by most service providers is a multidisciplinary approach, it can be hard for professionals to overcome barriers associated with it, such as discipline-specific formulations about diagnoses and interventions.  



Barriers to interdisciplinary training

Cost

Labor

Scheduling difficulties
Lack of faculty support

“Profession-centrism” (Pecukonis, Doyle, & Bliss,
2008)
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 There are a number of reasons why interdisciplinary training is not achieved in graduate school curricula.  It is expensive to start a new course, it takes a great deal time, and it requires support from faculty members to achieve systems change.  In addition, a logistical barrier is scheduling difficulties given that each graduate program typically has their own individualized schedule (e.g., all night classes to accommodate clinical experiences).  

 In addition to these barriers, researchers in 2008 introduced a concept called “profession-centrism” to refer to the diverse cultural or professional structures of each discipline that guides their practice.  Essentially, beginning in graduate school, students are indirectly taught to have a narrowmindedness about one’s own field in relation to others.  

 Yet there is research to suggest that these barriers can be overcome.  Rafter and colleagues (2009) suggest courses that overlap between graduate programs, such as ethics, statistics, research methods, etc. would be both an efficient and effective manner to teach the shared material in an interdisciplinary setting.  Particularly given that time and cost are cited as deterrents to interdisciplinary training in graduate schools, co-teaching such classes would be an efficient way to streamline courses while fostering interdisciplinary practice.


Survey

Inclusion of interdisciplinary training in graduate
programs at the University of Connecticut

Comparison of faculty and student responses


Presenter
Presentation Notes
 This brings me to my project, which is a survey on the inclusion of interdisciplinary training in graduate programs here at Uconn.  Part of the inspiration for the survey was from a Cohort 1 LEND Fellow, Kathleen O’Mahoney, who looked at the amount of disability and family-centered courses in the LEND graduate programs.  She reported that such programs such as mine, speech-language pathology, include information on disability in 75% of the coursework, while programs including nursing and HDFS included it in none of their coursework.  However, I don’t believe that this translates discussion of other disciplines in such coursework on disability. 

 I distributed two surveys, one for faculty and one for graduate students

 The faculty survey includes questions on courses that the professor teaches and whether or not they discuss interdisciplinary training and other disciplines in their classes, as well as whether or not they collaborate with professionals from other disciplines in their own work (research and teaching).

 The student survey includes questions on personal report of exposure to interdisciplinary and training and other disciplines in both classes and on- and off-campus clinical placements, as well as whether or not they are encouraged to take classes outside of their discipline.  


Purpose

Do graduate programs at UConn include
interdisciplinary training in their coursework?

Do faculty understand and teach interdisciplinary
practice?

Do graduate students report receiving this
interdisciplinary training in courses and clinical
practicum experiences?

Do different programs provide more explicit
interdisciplinary training and discussion of other
disciplines in their programs?
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The results of this study will indicate (a) how well faculty understand and include interdisciplinary education in coursework, (b) if graduate students report receiving such training, and (c) if different graduate programs include interdisciplinary training to a greater extent in their curricula and clinical practicum experiences.  



Hypotheses

Overall low exposure levels to other professions (with
exceptions for some disciplines)

Positive correlation between faculty and student
reports of interdisciplinary practice & education about
other disciplines
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I have a number of hypotheses for my project:
I expect that students will report overall low exposure levels to other professions, but that some disciplines may report higher levels.  Furthermore, I expect that the students who report higher exposure will answer “yes” to whether or not their discipline allows them to take classes outside their discipline, encourage students to do so, and will list more courses as ones taken outside their department.
I expect their to be a positive correlation between both faculty reports of teaching interdisciplinary practice and education about other disciplines to students reports of receiving such training.  

- I also included other questions that it will be interesting to see how the students and faculty respond to, including whether or not they think interdisciplinary training is important and whether or not families should be involved on interdisciplinary teams.


Participants

Graduate students and faculty members:
Audiology
Human Development & Family Studies
Nursing
Physical Therapy
Public Health
School Psychology
Social Work
Special Education
Speech-language pathology
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 These disciplines were chosen for the student for two reasons: one, these are the LEND disciplines; second, they are most likely to be involved in working with individuals with developmental disabilities.

Sample size: 2-3 faculty & 10-20 students from each of the nine disciplines

 I would also like to extend a big thank you to the discipline coordinators who have helped me to find faculty members & classes to distribute my survey to graduate students.




Current Status

DISCIPLINE STUDENT FACULTY
Audiology

Human Development &
Family Studies

Nursing

Physical Therapy

School Psychology

Special Education

Speech-language
pathology

Disciplines who have not filled out the survey:
* Social Work
* Public Health
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- Here is where I am at in data collection


Trends

QUESTION FACULTY | STUDENT

“Do you think

interdisciplinary training 100% 100%
is important?” said Yes said Yes
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Given that I am still in the data collection phase of my project, I will only be able to report some trends using descriptive statistics, but I will conduct more in-depth analysis comparing each discipline and examine correlations between faculty and student reports.  


Discussion of other disciplines
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 Faculty n = 9, Student n= 92
 Faculty: Never=2, Rarely=2, Occasionally=4, Frequently=3, All the time=5
 Student: Never=5, Rarely=21, Occasionally=43, Frequently=20, All the time=3
 Faculty: “How frequently do your students learn about the scope of practice of other disciplines in your classes?”
 Student: “How frequently have you learned about the scope of practice of other disciplines in your classes?”


Collaboration with other disciplines
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 Faculty n = 9, Student n = 85 (7 checked not applicable)
 Faculty: Never=0, Rarely=2, Occasionally=3, Frequently=2, All the time=2
 Student: Never=18, Rarely=21, Occasionally=24, Frequently=18, All the time=4
 Faculty: “How frequently do you collaborate with faculty members from disciplines other than your own?”
 Students: “How frequently have you had training in collaborating with professionals from disciplines other than your own to plan assessments and treatments?”


[mplications

Provide information to faculty members in the 9
disciplines on the results of the study

Include recommendations that are:
based on disciplines that reported higher levels of
interdisciplinary training
from the programs at other institutions that have
implemented interdisciplinary training
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 Following completion of my project, I will compile the results and provide information to the faculty of the 9 disciplines that participated in the study and provide recommendations about how interdisciplinary training might better be included in their program.  I will base these recommendations on the disciplines that reported higher levels of interdisciplinary training.  For example, if one of my hypotheses is true (that students who report higher levels of satisfaction with interdisciplinary training will be encouraged to and have taken more courses outside of their department), that could be an example of a recommendation I could include.

 However, given that not all recommendations might not be practical to emulate for each discipline, I will also conduct further research on practices in the literature from schools that have implemented such strategies.  While I am still compiling that evidence, one common trend is co-teaching shared classes, as I discussed earlier.

 That is my project and I’d be happy to take questions.    
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Faculty SUI’VGY (Condensed version)

Which of the following practice models are you familiar with? (check all
that apply)
Multidisciplinary Practice

Interdisciplinary Practice
Transdisciplinary Practice

How many courses do you currently teach in one school year?

In the courses you teach, how many of those courses do you explicitly
discuss the concept of interdisciplinary practice (as defined above)?




Faculty Survey

Do you discuss other disciplines in your classes when it is appropriate for the
material you are teaching? (Check one.)

YES NO

If yes, how many of your classes address other disciplines:

Please check the disciplines that you talk about:
______Audiology

______Human development & family studies
_____ Nursing

_____Occupational therapy

______Physical therapy

______ Public health

_____School psychology

_ Social work

___ Special education
______Speech-language pathology

___ Other, please describe:



Faculty Survey

To the best of your knowledge, how often do other courses in your department

explicitly teach the concept of interdisciplinary practice? ( Check
here if you are not sure)

1 2 3 4 5
Never Rarely Occasionally Frequently All the time

How fre(iluently do your students learn about the scope of practice of other

disciplines in your classes?

1 2 3 4 p)
Never Rarely Occasionally Frequently All the time

How frequently do you collaborate with faculty members from disciplines other
than your own?

1 2 3 4 5
Never Rarely Occasionally Frequently All the time



Faculty Survey

Does your department allow students to take classes outside of your
discipline? Check one:

R, 4 1 i NG
If no, why are they not allowed to take classes outside of their discipline?

If yes, in what ways are students encouraged to take classes outside of their
discipline? In which departments are students encouraged to take classes?
Please list.

Do you think interdisciplinary training is important?
YES

a. If no, please ex Ialn why you do not think so. Ifyes, please provide any
suggestions you have for your program to improve interdisciplinary training.

Do you think families should be a part of an interdisciplinary team? Check
one.

YES NO



Student Survey (Condensed version)

The following questions rated on this scale:

1 2 3 4 5
Never Rarely Occasionally Frequently All the time

How frequently have you ...
been exposed to the concept of interdisciplinary practice in your coursework?
learned about other disciplines in your classes and on-campus clinical experiences?

learned about the scope of practice of other in disciplines in your classes and on-
campus clinical experiences?

had training in collaborating with professional from disciplines other than your
own to plan assessments?

had training in collaborating with professionals from disciplines other than your
own to develop treatment plans?

been exposed to interdisiplinary interactions in at least one of your off-campus
clinical placements?

learned about the scope of practice of other disciplines in at least one of your off-
campus clinical placements?



Student Survey

Please check the disciplines that you have learned about their scope of practice in
your classes and on-campus clinical experiences:

____Audiology
____Human development & family studies
____Nursing
___ Occupational therapy
_____ Physical therapy
_____ Public health
_____School psychology

Social work
_____ Special education
_____Speech-language pathology
_____ Other

(question repeated for off-campus placements)



Student Survey

Does your discipline allow you to take classes outside your discipline? Check one:
AN i ieIN C)

Does your discipline allow flexibility to choose which classes you take outside your
discipline? Check one:

R wte g e n NG

If yes, which courses have you taken from which disciplines? If no, why do you think
there is no flexibility?

Do you think interdisciplinary training is important?
YES NO

If yes, please provide any suggestions you have for your program to improve
interdisciplinary training. If no, why do you think it is not important?

Do you think families should be a part of an interdisciplinary team? Check one.
YES NO
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